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The Anglo-American School of Sofia 
Assessment Policy and Resources 

 
Mission 
We engage, support and prepare each student for today and tomorrow. 
 

Purpose of Assessment 
Assessment at the Anglo-American School of Sofia is intended to enhance teaching 
and learning and ultimately to promote student understanding and achievement.   
 
Assessment is the continual process of gathering and analyzing evidence of 
student progress against established performance criteria or standards, with the 
ultimate goal of supporting student learning. 
 
Types of Assessment 
Effective evaluation of student learning is made through a variety of strategies and 
tools that includes both formative and summative elements. Students are also 
engaged in self-assessment, peer assessment and reflection.  
 

Formative Assessments = Feedback/Practice 
Formative assessments are carried out over the course of each unit to 
provide information to students about their progress toward established 
goals or standards. Formative assessments also provide teachers with 
essential feedback about the teaching and learning environment.  
 
Teachers help students to know and understand performance criteria 
before assessments are carried out, using rubrics, exemplars and other 
teaching strategies.  
 
Formative assessments are given as practice and may or may not be graded. 
Teachers are expected to provide timely and accurate feedback to students 
in order to ensure that feedback is meaningful.  
 
Summative Assessments = Final Results 
Summative assessments are carried out at the end of each unit, trimester, or 
course, and serve as one measurement of student progress toward 
mastering the course or grade level standards.  
 
Summative assessments are designed to assess a student’s ability to apply 
knowledge and skills to new questions and contexts.  
 
Assessment tools are created prior to teaching and learning as part of our 
curriculum development, utilizing the Understanding by Design 
framework.  
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Major summative assessments, including rubrics, and project assignments 
are uploaded into Atlas Rubicon and serve as a part of our curriculum. 
Teachers develop a variety of assessments to ensure that student strengths 
and weaknesses are measured fairly. 
 
When more than one teacher is teaching a course, units and assessments 
are developed collaboratively. 
 
Assessment at AAS emphasizes a criterion-referenced approach, in which 
students are evaluated against set criteria. 

 
Assessment and Reporting in Action – Elementary School 
Reporting on each child‘s progress is undertaken through conversations, work 
samples sent home, formal parent-teacher conferences, and written reports. There 
are six reporting times for elementary students:  
 

• Formal reports the end of each trimester  
• One mid-trimester interim report on the student as a learner in September 
• Two conferences (fall and spring) 

 
For elementary school students, AAS follows the general international practice of 
not providing letter grades for performance. Instead information is provided to 
students and parents about progress toward standards and benchmarks for each 
grade level.  
 
Assessment and Reporting in Action – Upper School 
For Upper School students (Grades 6 – 12), there are:  
 

• Formal reports with letter grades at the end of each trimester  
• One mid-trimester progress report on student progress in September 
• Two additional mid-trimester reports for students of concern 
• Two conferences (fall and spring) 

 
Grades are intended to provide feedback to students and parents about student 
learning. They should be accurate, consistent, meaningful and supportive of 
learning.  
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Letter grade percentage equivalents for Grades 6-10 

 
 
IB Grading Scale Conversion to Traditional Grade* 

 
 
 
 
 
 
* Please note that IB achievement levels may 
vary from course to course due to fluctuations 
prescribed by the IB.  When using IB 
assessments, please refer to the specific subject 
reports published by the IB.  These reports are 
available to IB teachers via the OCC. 

 
 
 
 
 

Letter Grade Percentage 

A+ 98 - 100 

A 94  - 97 

A- 90 - 93 

B+ 88 - 89 

B 84 - 87 

B- 80 - 83 

C+ 78 - 79 

C 74 - 77  

C- 70 - 74 

D+ 68 - 69 

D 64 - 67  

D- 60 - 63 

F Below 60 

Letter Grade IB Score 

A+ 7 

A 7 

A- 6 

B+ 6 

B 5 

B- 5 

C+ 5 

C 4 

C- 4 

D+ 4 

D 3 

D- 3 

F 2 

F 1 
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Assessment Practices in Action 
 
Teachers and teaching teams determine the appropriate number of summative and 
formative assessments for each reporting period. The number of formative and 
summative assessments for each subject and grade level will vary. Teachers are 
expected to provide consistent and regular feedback to students about their 
progress toward learning goals. 
 
Domains such as behavior, attitude, and effort are assessed both by the teacher 
and the student and are reported separately from academic achievement grades. 
 
Homework 
In most cases homework is not graded. However, there are times when students 
work on long-term projects that are assessed summatively or at the end of a unit or 
reporting cycle.  
 
Homework completion and responsibility are reported separately from academic 
achievement grades. 
 
Late or Incomplete Work 
When students have not completed enough work to demonstrate understanding, 
they may be given an “I” for incomplete until the work has been completed. 
Teachers work closely with students, colleagues, and parents to ensure that late 
work and assignments do not ‘pile up,’ and to ensure that parents are aware of a 
student’s incomplete status.  Teachers may issue an “I” for a semester or final grade 
if the student has not completed all major assignments.  
 
Assessment Policy Review 
At the end of each school year members of the leadership team will convene to 
review the school’s assessment policy as part of reflection and planning for the 
next school year.  Recommended changes will be reviewed with faculty as 
appropriate and introduced to returning and new faculty at the beginning of the 
following school year.  
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Assessment Policy and Practice Resources 
The Anglo-American School of Sofia Mission 
The Anglo-American School of Sofia Parent Handbook 
The Anglo-American School of Sofia Staff Handbook 
The International Baccalaureate Organization Mission 
The International Baccalaureate Organization Guidelines for developing a school assessment policy 
International School of Helsinki Assessment Policy 
Formative Assessment and Standards-Based Grading: Classroom Strategies That Work by Robert 
Marzano 
Developing Standards-Based Report Cards by Thomas R. Guskey and Jane M. Bailey 
Practical Solutions for Serious Problems in Standards-Based Grading by Thomas R. Guskey 
Transforming Classroom Grading by Robert J. Marzano  

A Repair Kit for Grading: Fifteen Fixes for Broken Grades by Ken O'Connor  
 

http://www.amazon.com/Developing-Standards-Based-Report-Thomas-Guskey/dp/1412940877/ref=sr_1_2?s=books&ie=UTF8&qid=1362063160&sr=1-2&keywords=standards+based+grading
http://www.amazon.com/Thomas-R.-Guskey/e/B001H6KWAE/ref=sr_ntt_srch_lnk_2?qid=1362063160&sr=1-2
http://www.amazon.com/Practical-Solutions-Serious-Problems-Standards-Based/dp/1412967252/ref=sr_1_1?s=books&ie=UTF8&qid=1362063160&sr=1-1&keywords=standards+based+grading
http://www.amazon.com/Transforming-Classroom-Grading-Robert-Marzano/dp/0871203839/ref=sr_1_5?ie=UTF8&qid=1362063240&sr=8-5&keywords=grading
http://www.amazon.com/Robert-J.-Marzano/e/B001HPOO54/ref=sr_ntt_srch_lnk_5?qid=1362063240&sr=8-5
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AAS is committed to grading and assessment practices that support student 
learning and growth. The following recommendations from Ken O’Connor provide 
specific details to support this mission.  
 
 

Fifteen Fixes for Broken Grades by Ken O’Connor 

Fixes for Practices that Distort Achievement 
Fix 1: Don’t include student behaviors (effort, participation, adherence to class 
rules, etc) in grades; include only achievement 
Fix 2: Don’t reduce marks on “work” submitted late; provide support for the 
learner 
Fix 3: Don’t give points for extra credit or use bonus points; seek only evidence 
that more work has resulted in a higher level of achievement 
Fix 4: Don’t punish academic dishonesty with reduced grades; apply other 
consequences and reassess to determine actual level of achievement 
Fix 5: Don’t consider attendance in grade determination; report absences 
separately 
Fix 6: Don’t include group scores in grades; use only individual achievement 
evidence 

 
 

Fixes for Low-Quality or Poorly Organized Evidence 
Fix 7: Don’t organize information in grading records by assessment methods or 
simply summarize into a single grade; organize and report evidence by 
standards/learning goals 
Fix 8: Don’t assign grades using inappropriate or unclear performance standards; 
provide clear descriptions of achievement expectations  
Fix 9: Don’t assign grades based on student’s achievement compared to other 
students; compare each student’s performance to preset standards 
Fix 10: Don’t rely on evidence gathered using assessments that fail to meet 
standards of quality; rely only on quality assessments 

 
 

Fixes for Inappropriate Grade Calculation 
Fix 11: Don’t rely only on the mean; consider other measures of central tendency 
and use professional judgment 
Fix 12: Don’t include zeros in grade determination when evidence is missing or as 
punishment; use alternatives, such as reassessing to determine real achievement or 
use “I” for Incomplete or Insufficient Evidence 

 
 

Fixes to Support Learning 
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Fix 13:  Don’t use information from formative assessments and practice to 
determine grades; use only summative evidence 
Fix 14: Don’t summarize evidence accumulated over time when learning is 
developmental and will grow with time and repeated opportunities; in those 
instances, emphasize more recent achievement 
Fix 15: Don’t leave students out of the grading process. Involve students; they can 
and should play key roles in assessment and grading and promote achievement 

 

 
Source: A Repair Kit for Grading: 15 Fixes for Broken Grades by Ken 
O’Connor 
 
 
 
 


